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Testing Your Corpordate
Culture

Schools deal in two kinds of cultures
.. . but we rarely talk about one of
them. Our emphasis is on the societal
culture we're passing along to the
next generation. Therefore, we
focus on subject matter. On teach-
ing. On the classroom. Yet the other
culture is key to carrying out this
education mission. It is corporate cul-
ture—what we do and share together
as a group.

Every organization develops a cul-
ture. People working or living in the
same place create certain ways of
doing things and of thinking which
become indigenous to them and to
the place.

Much of corporate culture grows
unconsciously; other portions are
planned. Regardless, this culture
often goes unnoticed despite its af-
fect on—and even control over—the
school family. Most of us just haven’t
spent a lot of time thinking about our
corporate culture, per se. We do think
about its results, in terms like team-
work, morale, productivity. The
school’s publics think of it in terms
like inviting, friendly, happy—or
forbidding, hassling, unhelpful.

Whether we like it or not, the con-
glomerate actions of each school’s
body corporate send a message
about the place and the people.
Sometimes this message, like body
language, contradicts the verbal
messages we're trying to communi-
cate. While spokespersons, newslet-
ters, and annual reports are saying
whata lovely place Jones Elementary
is, the palpable corporate culture
there may say something else. That
relationships among statf are politi-

cal and uncooperative, for example,
generating an inward-looking atti-
tude that results in impatience with
parents who ask questions. Or may-
be tight budgets have driven people
apart, so overt criticism of colleagues
is heard.

T use these negative illustrations to
point out the damage that lack of
awareness about corporate culture
can do.

Blessedly, itis easier to have a posi-
tive culture—because that’s more
fun, more apt to draw support and
energy, and more natural to educa-
tors, who by nature have to be opti-
mists, believers, uplifters. Positive
corporate culture invites good things
to happen. It sets the environment
for acceptance of new methods, for
willingness to try new ideas, for mo-
rale and teamwork, for effective
teaching and learning, for caring re-
lations with students and one an-
other, for risk-taking and learning
from our inevitable mistakes, for co-
operation between schools and cen-
tral administration.

Some suggestions to help build
such a culture in your school:

® Step 1 is awareness. Get everyone
thinking about the concept of corpo-
rate culture. Discuss and agree on
what yoursis . . . and what you'd like
it to be. Sounds obvious—but this
groupwork is powerful.

® Step 2 involves STS philosophy.
STS stands for Socio-Technical Sys-
tem—recognizing that every work-
place (schools are no exception) has
a natural, unavoidable social side as
well as its task or technical side. Ac-
cepting this practical view lets ad-
ministrators work with human na-
ture, instead of fighting it.

You know the old joke about
“what a great place this school would
be if only it weren’t for the people.”
STS is basic to a good corporate cul-
ture because administration by defi-
nition is “getting things done with
people.”

® Siep 3 is OCV. Speaking with One
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Clear Voice to all your publics, inter-
nal and external. Fully thought
through this requires that actions
and attitudes (your “culture”) com-
plement written and spoken com-
munications. Therefore . . .

® Participation and sharing are step
4. If all stakeholders in the corporate
body have some voice in decisions
and information is fully shared with
them, they feel ownership in the cul-
ture. They become, by definition, a
team . . . a group committed to simi-
lar goals.

These ideas are supported by
three principles of behavioral sci-
ence: (1) From psychology, the fact
that people will only get behind
those policies and organizations they
have a voice in shaping; (2) From
sociology, that bad relationships be-
tween two groups are the result of an
abuse, real or perceived, on the part
of one; (3) From anthropology, that
no successful society or organization
exists without some cheerleading.

When you first enter a school, you
can feel what it must be like to be a
teacher or an administrator there.
This is corporate culture manifest-
ing itself. If I visit your school, what
will it say to me? []

MINORITY
AFFAIRS

by Deloris Saunders,
Howard University,
Washington, D.C.

The Black College:
Verification of
Democracy

The black college in the United
States has been more important to
democratic principles than any other
institution in America. Founded in
the late nineteenth century, it of-
fered post secondary education and
credentials to a segment of the soci-
ety for which college education was
virtually nonexistent. The first
among traditionally black institu-
tions was founded in 1854. Aboli-
tionists against slavery and mission-
aries founded Ashum Institute,
which later became Lincoln Univer-
sity. They organized the University
because of their belief that Afro-
Americans had the right to profes-

sional education and the ability to
master academic studies. The school
was deliberately located on property
near a terminal of the Underground
Railroad. Its specific goal was to pre-
pare and produce leaders for the

nearly 4,000,000 Afro-Americans,.

3,500,000 of whom were enslaved.
Enslavement carried with it denial of
any opportunities for education, so
that only 500,000 Afro-Americans
were “entitled” to an education.

Establishment of Lincoln Univer-
sity served as an impetus for the pro-
liferation of traditionally black
schools. Between 1854 and 1965,
105 schools were established which
awarded degrees to more than 96
percent of all Afro-Americans en-
rolled in post secondary institutions
through 1960. Opportunities that
provide for adequate preparation to
participate fully in a society are es-
sential for all members of that society
if, in fact, that society proclaims de-
mocracy as its fundamental value.
The traditionally black institution
provided that otherwise unavailable
opportunity to Afro-Americans and,
in so doing, guaranteed democracy
and redeemed America from a se-
rious “short-fall.”

During the civil rights era, tradi-
tionally white institutions began ad-
mitting Afro-American students to
their campuses. While there was an
increase in Afro-American enroll-
ment in black institutions in the
1970s, there was a decrease in per-
centages of Afro-Americans attend-
ing these schools when compared
with enrollment figures in the 1950s
and 1960s. Afro-American enroll-
ment, for example, in traditional
black schools was 96 percent in 1965.
In 1982, the percentage of Afro-
Americans enrolled in these schools
had decreased to 50 percent. Clearly
a shift in enrollment patterns for
Afro-Americans has occurred.

Options to participate in all Amer-
ican institutions, organizations, and
enterprises must be available to all
citizens. Thus, Afro-American in-
stitutions, organizations, and enter-
prises must be available to all cit-
1zens, and Afro-Americans have no
choice but to pursue attendance in
traditionally white institutions. Pur-
suit of those options, however, must
not result in massive abandonment
of institutions that will continue to
offer unlimited professional prepa-

ration opportunities to a populous
which will otherwise have few op-
tions.

Implications

® Two million Afro-Americans
are enrolled in American colleges
and universities. Nearly half of that
enrollment matriculates in tradi-
tional white institutions; this enroll-
ment shift is adding to the economic
crises traditional black institutions
are experiencing.

® Traditionally, black institutions
afford an opportunity for young
Afro-Americans to see models of
leadership demonstrated by profes-
sionally credentialed members of the
same race. Modeling is essential to
self-esteem and career aspiration.

® Lcadership opportunities and
options to participate in school activ-
ities in traditional black institutions
(academic, political, social, cultural,
dramatical, musical, etc.) are based
almost solely on ability. Leadership
and participation options are critical
to young men and women confirm-
ing their worth and ability prior to
tull participation in a competitive so-
ciety.

The traditional black institution
must become a priority concern for
all Americans, for it has been an un-
deniable source of verification of de-
mocracy. There is no doubt that
these schools are experiencing a se-
vere crisis which impacts mainte-
nance. To allow these institutions in
America to close is to reverse Amer-
ica’s proudest achievement: Her
most unfortunate had opportunities
to achieve professionally and con-
tribute to the professional develop-
ment of other Afro-Americans.

The following recommendations
seem appropriate for traditional
black institutions:

® Recruitment programs which
will attract academically and finan-
cially able, as well as needy students,
are a highly prioritized reality.

e All black colleges should devel-
op solid public relations and institu-
tional development programs to at-
tract needed resources and support
from the public and private sectors.

® All concerned Americans, espe-
cially those educated in traditional black
institutions, should adopt a black col-
lege and make annual donations to
support the school.
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